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LEITERFROM THE EDITORS

To our readers:

Those of you who have planned and presented at conferences and training sessions may
remember thinking your session would be a success if each person who attended walked
away with a new theory to think about or a new strategy for class on Monday. We think The
Learning Assistance Review you're holding in your hands does both: you' 11walk away with
learning theories to mull over and turn into practice and new strategies to use and to teach
to your students.

If our post-secondary educational system in this country were starting all over again, how
would you address learning assistance in your college? This may sound farfetched, but
educators in South Africa were confronted with this reality following the country's first
democratic elections in 1994. In our first article, Clark describes the challenges faced by an
educational model based on an apartheid system of segregated and unequal access according
to racial background and details the process of transformation that higher education is
undergoing. Focusing on the University of Port Elizabeth, Clark describes key issues
affecting higher education itself and then explores the challenges of creating a learning
assistance structure for students who were bypassed through a "legacy of inequalities and
exclusion." Clark calls on us to reflect upon theory, research, and ·practice.

Our next two articles take us right to Monday morning - how to teach students to learn an
individualized approach to use in order to benefit from existing academic support services
and to "make time" to study adequately. Morales and Friedman describe an academic
achievement program modeled on the "academic resilience cycle" theory that encourages
students to develop habitual thinking and behavior resulting in increased use of available
campus resources. This model, which can be replicated at any college, assists students to
identify their academic needs, seek out and use effective resources, evaluate the
effectiveness of those strategies and resources, modify strategies, and begin again.

Home takes on the issue of time, a critical element for so many of our students who, more
and more, are juggling family responsibilities, children, work, and school. Noting that many
time management and study strategy systems cite the importance of allocating appropriate
time for study, but rarely quantify that time, Home conducted a study to identify optimal
activities and the time required in order to be successful in school related work. The study's
findings and the process of self-reflection used by students provide practical information you
can share with your students.

Confused about where technology fits in learning assistance and developmental education?

Volume 5, Number 2, TLAR 3



By Cat

Miller challenges us, in Join the Conversation, to use educational strategies and the goal of
improved learning to guide our use of technology . Using practical and theoretical examples,
Miller maintains that learning experiences must remain central to instruction and curricular
design; this is accomplished through the identification of optimal educational strategies and
the application of those strategies through technology.

This article
University
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facing So
instability
reform (G
support serv
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As learning center professionals, many of us not only provide direct instruction to students,
but we also train the peer educators who provide direct instruction to other students. For
those seeking assistance in this endeavor, this issue's book review considers three texts that
address significant issues of peer tutoring. McNamara highlights the key features of each
book and evaluates its usefulness. In addition, he notes what supplementary materials,
examples, and resources are cited to help guide us in selecting one or more of these texts.

On a fmal note, this month we began an experiment: following each issue's publication, we
will be posting the Join the Conversation piece on NCLCA's website (httpi//www.eiu.edu/
-Imasst/nclca/nclcajou.htm) to encourage readers to respond to the ideas presented. Readers
may directly email thoughts to us or may respond by writing and submitting an article.

Good reading.

Martha Casazza
National-Louis University
122 South Michigan Avenue
Chicago, IL 60603
mcas@whe2.nLedu

Nancy Bomstein
Alvemo College
3401 South 39 Street
Milwaukee, WI 53215
nancy.bomstein@alvemo.edu
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ARTICLES

CHALLENGES FACING STUDENTS
ENTERING HIGHER EDUCATION

IN SOUTH AFRICA
By Catherine Clark, University of Port Elizabeth, South Africa

Editor's note: Spelling and usage in this article are consistent with South African idiom.

Absfract

South Africa's first democratic elections in 1994 signaled the country's commitment to
redressing apartheid inequalities. In higher education this is defined largely as widening
access to all races with a strong commitment to an integrated education and training system.
This is in stark contrast to apartheid policies which were characterised largely by exclusion
and strong divisions. Higher education institutions are currently in the process of
transformation as an important attempt to redress the legacy of inequality. The University
of Port Elizabeth (UPE) is no exception and has responded to these challenges with an aim
to establish a university responsive to the needs, expectations, and requirements of a post-
apartheid South African society.

Imroduction

This article will address the way in which South African universities, in particular The
University of Port Elizabeth (UPE) have addressed some of the challenges facing students
entering higher education in a South African post-apartheid era. Contemporary challenges
facing South African students include student under-preparedness, widening access,
instability on campuses, high student debt levels, declining enrolments, and curriculum
reform (Gultig, 1999). The University of Port Elizabeth offers a wide range of student
support services and is committed to a process of institutional transformation aimed at
addressing the above mentioned challenges facing students entering the institution.

Volume 5, Number 2, TLAR 5
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Traditionally, universities have presented specialist education to generally well-prepared and
socially homogeneous students. But curricular goals and practices are being reconsidered,
and student profiles are shifting in response to social, economic, and political change. The
higher education sector is now faced with the challenge of widening access to students from
previously underrepresented groups. In South Africa, after the post-apartheid Higher
Education Act was introduced in 1996 to unite all institutions under one ministry, the call
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Socioeconomic Factors

The global crisis in higher education is nowhere more evident than in Africa. While
expansion has been rapid (the World Bank notes that higher education was the fastest
growing educational sector between 1970 and 1990), by 1990 higher education enrolment
still only stood at 7 % of Africa's populations with only 2 % attending universities. In
addition, the small number of higher education students in Africa have to learn in rapidly
deteriorating conditions and in the context of declining educational quality.

In South Africa, reforms have developed from an apartheid system of segregated and
unequal education according to racial background and within a context of uneven and
divergent levels of economic growth. South Africa is a wealthy country only by comparison
with the poverty of other African countries. With a population of a little over 40 million, of
which 53 % are urbanised, it has an unemployment rate of 34 %.

The University of Port Elizabeth is situated in the Eastern Cape and has won a reputation for
its radical transformation initiatives including vigorous efforts to widen access to all races.
In Port Elizabeth, approximately three-quarters of the households survive below the poverty
line with large numbers of people living in shanty towns constructed of makeshift materials.
A key challenge, therefore, facing many students is the lack of fmancial support and the
impoverished conditions from which they come.

Educational System

Higher education in South Africa is undergoing a major transformation. Post-apartheid
policy in education has reflected a strong commitment to an "integrated" education and
training system. This is in stark contrast to apartheid policies which were characterised
largely by strong divisions. South Africa's commitment to higher education is considerable.
It has one of the largest higher education systems on the African continent, as well as the
highest attendance rate. By the mid-1990's more than 20 % of South Africans in the age-
group 20-24 were enrolled in either public or private higher education institutions, as
compared to, for example, the UK with 28 %, 12 % in Brazil, and only 4 % in Africa's most
populous country, Nigeria. But this hides racial inequalities produced by the apartheid
system. While 70 % of the white population attends higher education, only 12 % of African
students do. This inequality is the challenge currently facing higher education institutions
and also reflects the first world/third world profile of South Africa's socioeconomic
character.
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was for increased access for black, women, disabled, and mature students. This approach is
entrenched within the South African Qualifications Authority (SAQA), which was set up to
institute fundamental curriculum reform and develop a National Qualifications Framework
(NQF). The SAQA criteria for accreditation of university programmes are that the
curriculum should enhance the learner's employability, provide social and economic
benefits, redress legacies of inequity, and promote progression in education and training.in Africa. While
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The key challenge facing the university is how to assist students arriving from historically
disadvantaged black schools bridge the gap of underpreparedness between school and
university, equipping them with the skills and knowledge that will enable them to succeed
in both their studies and future working lives.
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Transformation and South African Universities

The continuing education crisis and ensuing debate on an equitable and viable dispensation
for higher education in South Africa have convincingly demonstrated the need for
restructuring of the system (National Education Policy Investigation Report: Post Secondary
Education, 1992, and African National Congress, 1994). The main issues in the
transformation process of South African universities relate to
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•. the nature, function, and mission of the university as an academic institution;

~ the relations of power and authority existing within the university and between
the university and other institutions of society; and

•. the organisational culture, social structure, and value system of the university.
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If the transformation of South African universities is to take place, each university will need
to go through the above process of changing the behaviour, structures, procedures, and
purposes of that organisation (Havenga, 1995).

Central to this issue of transformation is the concept of "democratisation" of universities.
This suggests the meaningful participation of all stakeholders within and outside the
university. It means the development of a culture of dialogue and of consensus building on
fundamental values, developing shared visions, and the opening-up of the institution both
in terms of accessibility and transparency (Havenga, 1995). University administrators are
therefore aware that transformation cannot be dictated in a top-down approach. Through the
process of strategic planning, the University of Port Elizabeth, for example, has recognised
that true transformation occurs only once the value systems of all stakeholders are
incorporated in recognition of the need to change. What is required are policy initiatives in
respect of the diversity created inter alia by affirmative action, the liberaIisation of university
and societal structures and sub-cultures, as well as the influence of postmodern academic
discourse, with a view to creating an institution with the capacity to support a pluralistic
environment in which all students and staff can realise their true potential (Kirsten, 1995).
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Institutional transformation is an important attempt to redress the legacy of inequalities and
exclusion. In the university setting, resulting challenges facing students include student
under-preparedness, widening access, instability on campuses, high student debt levels,
declining enrolments, and curriculum reform at universities (Gultig, 1999).

Transformation Strategies for Addressing these Challenges at UPE The main challenge
and the fact thar ~ -
complementary .
not do so, mainly -

Student Under-preparedness for Higher Education

Historically white English medium universities (traditionally considered liberal) opened
academic support units to help underprepared students admitted from historically
disadvantaged schools. Support meant one-on-one tutoring for study skills and generic study
skills courses, particularly focusing on assignment writing and exam preparation. This
approach became increasingly expensive, reliant on soft funding, and was perceived to
marginalise and stigmatise students, (i.e., sending students to be fixed, the medical model
of student support). What was called for was mainstream change encompassing curriculum
development and a new culture of teaching and learning. This was called Academic
Development (AD); whereas, academic support focused on students, academic development
focused on the faculty.

UPE has conceptualised academic development in a holistic manner comprising three
interrelated and integrated components: student, staff, and organisational development,
thereby creating a small, central unit to facilitate the development of projects in the
mainstream. Unlike other institutions in South Africa, these components are addressed by
one centralised unit, namely the Centre for Organisational and Academic Development. This
not only insures that academic development activities are addressed in an integrated manner,
but also that the highest priority and institutional support and resources are provided.
Although the facilitation of student and staff development rests with the central unit, the
responsibility is decentralised to academic departments and faculties in order to integrate it
into mainstream academic activities.
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Development strategies which are currently being instituted aim to transform the university
into one that is representative of the community and attempt to redress the disadvantages
suffered by sections of society under apartheid.

The Supplemental Instruction programme (Sl) was one of the fIrst initiatives to address this
paradigm shift, where the programme's focus is on the high risk course rather than the high
risk student. SI is a nonremedial, institution-wide approach to retention targeting
traditionally difficult subjects and providing regularly scheduled, out-of-class, peer
facilitated sessions. The programme currently runs in 26 courses facilitated by 42 SI Leaders
and has developed an effective SI feedback cycle between the leaders and the academic staff.
This approach has helped to develop the structure of modules and the quality of interaction
between students and lecturers. It has also assisted to establish a culture of learning on
campus and, by identifying student needs, has led to the development of further AD
programmes. Owing to the success of the programme, UPE has undertaken to become the
National SI Centre for South Africa. Besides being one of the largest programmes in the
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world and the national office of Southern Africa, an overall measure of success of the
programme is that it has been endorsed and centrally funded by the university as a retention
scheme with a unique role in the transformation process. This fmancial investment illustrates
the value attached to the programme which is remarkable when considering the recent cuts
in the government subsidies allocated to tertiary institutions in South Africa.

UPE The main challenge currently facing this programme is the voluntary nature of attendance
and the fact that it is supplemental to the instruction, implying building on, rather than
complementary to, as with generic study skills. Often, students who most need to attend do
not do so, mainly because of poor motivation and timetable clashes.
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The University Preparation Course (UPC), which is designed to orientate students to
university practices and introduce them to contextualised study skills, was developed to
mainstream academic development within the curriculum. The programme is credit bearing
and is contextualised within the disciplines of four faculties. The programme, therefore,
differs from the SI programme in that it is a module of the curriculum, compulsory, and
perceived to be mainstream and not extracurricular as is often the case in SI. Examples of
some of the topics covered in UPC include: tertiary education; resources on campus; oral
presentation; systematic problem solving; decision making; goal setting; time management;
thinking critically about research; research essays; stress management; relationship building;
conflict resolution; assertiveness training; and coping in the broader social context.
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The UPE Advancement Programme (UPEAP), was an initiative installed in an attempt to
assist underprepared students. However, where SI and UPC are part of the mainstream,
UPEAP is a foundation programme for students who want to enrol for Bachelor of Science,
Pharmacy, and Commerce degrees but who do not meet UPE's standard admission
requirements for these degrees. The UPEAP programme therefore bridges the gap between
the fmal year of school and the first year of university studies in order to open up new routes
of access to higher education, and to provide students with a foundation that will increase
their chances of success in their studies. In 1999, 60% of the students passed all their courses
and were accepted into the mainstream for 2000. (For further information on the UPEAP
programme, see Casazza, 2000, cited in the references of this article.)
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Language programmes are also offered at UPE. Although UPE is officially a trilingual
university, English is the pervasive medium of instruction, but is a second or third language
for most students. All students have studied English for at least 10 years at primary and high
school, and they must have matriculated in English to gain admission to university. English
second/third language students are advised to take two Practical English modules,
emphasising academic literacy, which are prescribed in various programmes in the
humanities, such as Law and Education, as well as in the UPEAP programme. A survey is
currently being conducted of the perceptions of academic staff toward the faculty-specific
(discipline-specific) language needs of students. This research will assist with further
planning and integration of language development and contribute to the development of the
planned Student Learning Centre which will assist students with respect to language,
numeracy, and computer access.
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One of the greatest challenges facing tertiary institutions is the attempt to redress inequalities
of the past by widening the access to previously disadvantaged groups. At UPE this has been
a top priority, In the past, the student counselling unit offered Alternative Admissions tests
for students who did not have sufficiently high grades for their matriculation certificates to
gain admission (matriculation certificates are the final grades for school leavers). The
information from these tests was used to guide Deans of Faculties with respect to these
students' needs. Currently, a new Placement Programme has been introduced in which all
new students will be assessed for university preparedness and counselled about the
programme for which they should register. The Placement Programme, therefore, focuses
on placement as well as testing for university preparedness. Since the introduction of the
pilot programme in 1999, the placement test has confirmed that a large proportion of
students who apply for admission to UPE do not have sufficient competencies with respect
to literacy and numeracy skills to cope at university level. These skills are obviously related
to language development and the medium of instruction. Hence, the needs of underprepared
students are being addressed through the creation of access programmes such as UPEAP,
as well as on-campus placement programmes, and the extended curriculum, where students
who have low grades for matriculation, are encouraged to spread their degree programme
over four years as opposed to the traditional three year undergraduate degree. They are also
encouraged to select foundation modules such as Practical English, End-User Computing,
and special mathematics courses, The effective selection and placement of students not only
widens the access to underprepared students, but also assists in maintaining academic
standards of the institution and attempts to prevent the overcrowding of classrooms. These
latter concerns are further challenges currently facing many South African tertiary
institutions.
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Instability on Campuses

Even though this challenge is on the decrease, it has been a particularly widespread problem
in South Africa, especially in the pre-election period. Many campuses have experienced
demonstrations and riots by various student bodies in an attempt to confront the universities
with issues pertaining to exclusion and inequalities. UPE was proactive in this area by
embarking on the process of institutional transformation in the early 1990's. The process was
achieved through negotiation with its stakeholders, and UPE was one of the first South
African universities to have a democratically elected vice-chancellor. The UPE Negotiating
Forum included student representatives from several student organisations, including the
Students Representatives Council, the South African Students Congress, and the Pan African
Students Organisation. The Forum has been involved in restructuring the University Council
(governing body); developing the new mission statement, core institutional values, and
student constitution; formulating policies on student welfare, affirmative action, equity,
religious observance, and language; and establishing codes of conduct. Through this process
of regular negotiation, the campus has been relatively stable and has escaped many of the
riots that have been experienced by other campuses especially during the pre-election period
of the early 1990's.

Universi ."",
is increasin
technical
disciplin
programme
increase
academic Ol

academic .
(Outcomes
which ten
of a univers
from a techn

Curricul

10 TLAR, Fall 2000



read problem
ve experienced
the universities

e in this area by
- The process was
of the first South
UPE Negotiating

, including the
the Pan African

-Diversity Council
ional values, and

. ·e action, equity,
ugh this process
ed many of the

re-election period

High Student Debt Levels

This challenge is one of the crucial issues currently facing all tertiary institutions, some of
which are at the point of collapse due to debt. This matter is further complicated due to the
recent government cuts in subsidy for universities. UPE is no exception; last year the
university was R 9.5 million ($ 1.2 million) in deficit for outstanding student fees, which is
approximately 10 % of the annual government subsidy. Some universities have debt as high
as RSO million ($ 6.3 million). One way the university is attempting to address this challenge
is to prevent students from accessing their results until they have paid outstanding fees. The
university is also being more stringent with late registration so as to prevent students from
starting their programmes when they have missed the introductory classes. UPE is also
developing innovative projects such as distance education to boost its fmancial situation.

Declining Enrolments

With the increase of competition amongst tertiary institutions, (e.g., overseas courses, semi-
distance education, and colleges offering vocational skills) on the one hand, and the decrease
of potential students due to lack of fmances, poor matriculation results, as well as possibly
the impact of AIDS (currently in South African universities approximately 13% of students
and 4 % of staff are infected with AIDS), there is a general decrease in student enrolment
figures countrywide. UPE has been fortunate in that it has experienced an increase of 9 %
in the first year student intake. The reasons for this could be firstly as a result of UPE's
strengthened marketing drive, specifically to previously disadvantaged schools, and secondly
the decline of neighbouring historically black universities and teacher colleges in the region.
Historically black institutions now only attract 33 % of African higher education students,
as opposed to 49 % in 1993, while historically white institutions now enrol 39 % of African
students, a massive increase from the 13% they enrolled in 1993. These changes come on
top of massive student debts, as previously mentioned, and the inability to attract significant
amounts of private money from their alumni as some historically white universities are able
to accomplish.

Curriculum Refonn at Universities

Universities are currently facing the challenge of becoming more market orientated. There
is increasing competition from the technikons and private colleges which focus more on
technical and vocational curriculae. UPE is in the process of changing from formal academic
discipline-based degrees with two three-year majors, to interdisciplinary modularised degree
programmes. Modularisation is seen as a strategy to improve portability of modules and
increase student access. It will not only assist students' financial needs, but it also has several
academic values such as improved structuring, functions, methodologies, and boundaries of
academic disciplines. These changes emphasise the development of competencies
(Outcomes Based Education) and are in contrast to the system of education under apartheid
which tended to emphasise reproductive learning. The key debate now is what is the identity
of a university as it becomes programmed and vocationally based, and how does it differ
from a technikon, some of which now offer degrees?

Volume 5, Number 2, TLAR 11



Conclusion

The general trend in higher education in South Africa has been the shift away from separate,
remedial forms of educational intervention towards

semi-integrated courses and tutorial programmes which develop students'
academic literacy skills and provide alternative entry points into the curriculum
(bridging programmes); and

By ErikE.

~ the integration of skills building in core and other mainstream courses at pre-
university, first year level, and beyond (foundation programmes).

Havenga, A. (1995). Democratising a south
african university: Negotiated
transformation as a model for
strategic change. Tertiary Education
and Management, 1(2), 196-204.

Kirsten, J. (1995). Institutional
transformation at FOCUS (available
from The University of Port
Elizabeth, Port Elizabeth, South
Africa).

National Education Policy Report (1992).
Cape Town, South Africa,
NECC/Oxford.

Key forces for change have been the stimulus of national higher education reform
reinforcing institutional commitment to accommodating a more diverse student intake in
well-designed and flexible curricula, which offer quality teaching and a chance of redress
with success. UPE is well positioned in this regard. Development strategies are holistic and
aim to transform the university into one that is representative of the community by widening
access to previously disadvantaged groups. UPE has been successful in increasing its
enrolment figures and maintaining campus stability while simultaneously attempting to
reduce student debt as well as offering market-related curricula.

Catherine Clark. is the Co-ordinator of Academic Development in the Centre for Organisational and
Academic Development (COAD) at the University of Port Elizabeth in Port Elizabeth, South Africa, and
national certified trainer for Supplemental Instruction (SI) and Video Supplemental Instruction (VSI), South
Africa.
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RESIUENCE THEORY TO PRACTICE:
SEITING THE PACE (PERSONAL ACADEMIC

CYCLE FOR EXCELLENCE)
By Erik E. Morales and Kendall A. Friedman, Rider University

Abstract

Academic resilience served as the theoretical basis for the recently implemented academic
achievement program, Personal Academic Cycle for Excellence (PACE). The purpose of this
program was to increase students' grade point averages through an individualized approach
designed to identify and address specific academic challenges by integrating students into
the existing web of academic support services available on campus. Results indicate PACE
students greatly increased the frequency with which they utilized the institution's academic
support services. Additionally, those students who had particularly low fall grade point
averages experienced significant increases in their spring grade point averages.

Introduction

Although the specific wording may differ, virtually all learning centers and academic
enhancement programming have essentially the same mission: helping students to become
more effective learners. However, the means by which learning centers pursue this goal may
vary significantly (Maxwell, 1997). Consistent with good practice, the approaches to
achieving these goals should not only be institution-specific (Maxwell, 1997), but student
specific as well (Casazza & Silverman, 1996). Additionally, consistent with the work of
virtually all educational researchers and popularized by Bandura (1982), we are proponents
of the notion that students must learn (and be taught) to take responsibility for their academic
performance. Consequently, the program we have designed and implemented teaches
students a systematic approach to meeting their educational challenges that will prove useful
significantly beyond their freshman year and by extension throughout their post-secondary
educational careers.

Philosophical and Theoretical Basis

The Personal Academic Cycle for Excellence (PACE) is an academic achievement system
intended to encourage thinking and habits conducive to maximizing students' academic
potential. Essentially, the system works by helping students navigate the array of available
academic resources in the way best suited to meet their individual needs. The system is
based on several assumptions. One is all students have distinctive needs; therefore, in order
to maximize effectiveness, academic support should be specifically designed to meet those
needs. Second, with the help of educational practitioners, students must be willing and able
to honestly and realistically identify and assess those needs. Finally, educational institutions
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have an obligation to provide environments in which students with initiative can take
advantage of available resources.

It is important to make clear that PACE is not a class but rather a system. All of the PACE
activities are designed to help students meet the academic challenges they would have
regardless of their participation or nonparticipation in the program. As such, no work is
expected that is not directly related to fulfilling the students' specific academic challenges
and needs.

As its theoretical basis, PACE follows the "academic resilience cycle" (Morales, 2000) that
has emerged from the dissertation of one of its creators. Briefly stated, the dissertation
indicated that students who exceeded educational expectations shared an educational
achievement cycle consisting of five steps. This five step cycle was found to be evident
throughout the resilient students' lives. The five steps of the cycle, as reflected in the
corresponding steps of PACE, are

1. The student realistically and effectively identifies and recognizes her or his major
risk factors.

2. The student is able to manifest or seek out protective factors that have the
potential to offset or mitigate the potentially negative effects of the perceived risk
factors.

3. The protective factors work in concert to propel the student toward high
academic achievement.

4. The student is able to recognize the value of the protective factors and continues
to refine and implement them.

5. The consistent and continuous refmement and implementation of protective
factors, along with the evolving vision of the student's desired destination, sustain
the student's academic achievement as new academic challenges present
themselves.

It is important to note that in addition to utilizing the above cycle, all of the students in the
original dissertation had their own vision of where they wanted to be as a result of their
education. This vision assisted students in their academic journeys and helped provide the
students with the impetus and drive to engage in each step of the cycle.

In addition to the resilience cycle identified above, the other major grounding concept for
the creation of PACE was the assertion that the development of academic strategies is best
achieved within the context of the student's immediate academic needs (Alexander, 1996;
Mayer, 1996; Pressley, 1995; Simpson & Nist, 2000). With this understanding, PACE was
designed to be a structured guide for students to use as they engaged in their primary
intellectual tasks (i.e., their current coursework).
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Practical Application

The PACE program was instituted using a sub-population of an existing retention effort, the
Student Achievement Program, at a moderately sized (approximately 5,000 students)
university in the Northeast. The Student Achievement Program (SAP) is a special admit
program for incoming university freshmen who have scored below regular admission
standards as measured by either or both their Scholastic Aptitude Test (SAT) scores and high
school grade point averages (GPAs). SAP students are granted admission contingent upon
their participation in this yearlong freshman program and the activities connected to the
program. These activities include group and individual counseling sessions as well as
periodic academic assessment by students' professors and SAP administrators. Additionally,
these students are required to take a maximum of 12 credits during their first semester. The
program is run through the student development office which works collaboratively with the
university learning center in order to meet the affective and academic needs of the students.
Approximately 100 students participated in the Student Achievement Program during the
1999-2000 academic year.

PACEProgram

PACE, grounded in the resilience cycle model explored earlier, was tailored to work
specifically with spring semester Student Achievement Program students. All SAP students
were given the option of joining PACE, and those who had earned a 2.3 or below grade
point average for fall of 1999 were especially encouraged to participate. While the decision
to make PACE participation optional did create the possibility of not reaching all students
who were most in need (e.g., those unlikely to volunteer for a program), it was essential to
the success of all of the PACE students that participation in the program be voluntary. The
autonomy, honesty, and self-responsibility that the system encourages require that each of
the students chooses to participate. The PACE Program had two primary goals: the first was
to increase student utilization of the university's learning center, and the second was to
increase student grade point averages.

Participants

Toward the end of the Fall 1999 semester, representatives from the learning center made
brief visits to group SAP sessions explaining PACE and taking the names and contact
information of interested students. At the very beginning of the Spring 2000 semester, two
PACE information sessions were scheduled where the researchers provided more details as
to the program's requirements and obtained [mal commitments from those who were
interested.

A total of 19 students participated in the Spring 2000 PACE program. Fourteen participated
in the first cohort (early February to mid-March), and five participated in the second cohort
(late March to late April). There were 8 male and 11 female participants, 14 of whom self-
identified as white, 2 as African American, 2 as Latino, and 1 as Asian American. The
average Fall 1999 GPA for PACE participants was 2.67 and 2.38 for all SAP students.
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Program Description

Each PACE group attended four sessions stretching across approximately seven weeks of
the semester. Specific sessions (described below) were based on the five step resilience cycle
modeL The sessions were combinations of both small group and one-on-one interactions.
Each session met for approximately 45 minutes to an hour in the learning center.
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The first session, encompassing step one of the resilience cycle, consisted of identifying real
risks. PACE students met with facilitators in week two of the semester and received an
overview of the program. Students worked on academic goal setting and set goals for overall
semester grade point average as well as for individual courses. Students then completed an
academic needs assessment questionnaire created by the PACE facilitators. Based on these
questionnaires, personal interaction, fall grades, and SAP counselor input, facilitators
produced a Personal Academic Strategy Set (PASS) specifically tailored to meet the
individual student's needs. The PASS listed student needs as well as potential resources to
meet those needs and was, to the degree possible, a product of honest and accurate
assessments from both the student and facilitators resulting in a combination of cognitive
and affective resources the student could utilize in order to facilitate academic success.

Session two, incorporating the second step of the resilience cycle, consisted of identifying
real solutions. PACE students reconvened as a group in the third week of the semester to
discuss general strategies, academic plans, and look over their initial individualized PASS
proposals. Brief individual meetings then took place during which the PASS proposals were
discussed, explained, modified, if necessary, and agreed upon by both the PACE student and
facilitator.

The implementation process, step three, took place during semester weeks four and five and
engaged the students in independent work implementing the agreed upon PASS. The PASS
is intended to be a set of guidelines; as such, students were not expected to necessarily
incorporate each and every component of the plan, but rather to begin to incorporate facets
of the plan that were relevant to the particular academic tasks that emerged during this time.
During this period, facilitators were available for consultation and guidance if and when the
student required or requested it. Students were not asked to keep a written record of their two
weeks but were asked to constantly reflect upon and evaluate the resources they were
utilizing and make mental notes of their effectiveness or ineffectiveness.

Session three, modeling step four, was characterized by real assessment. PACE students
reconvened as a group in week six and shared reflections on the previous two weeks.
Particular attention was focused on assessing (as evidenced in changes to grade attainment)
what worked, what did not work, and why. The results of the assessments were noted on the
original PASS. Revisions, adaptations, and modifications of effective strategies were
discussed by students and facilitators. Students also generated individual lists ofparticularly
effective strategies and ways they could be implemented again. For some students, additional
needs were identified as well as additional strategies to address those needs. These changes
went into the creation of a modified PASS, and students left the session with a copy of these
re-tooled strategies. Students then spent the next two weeks utilizing their new PASS.
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Finally, students focused on the fifth resilience cycle step, creatingfuture consequences, in
the fourth session. PACE students met in week seven and assessed the positive outcomes
resulting from utilization of the PACE sequence. Particular attention was placed on specific
strategies and their resultant outcomes by helping students focus on concrete examples of
successful academic products. Students were also asked to reflect on their original academic
goals and the degree to which they had now moved closer toward the successful
achievement of these goals. Facilitators worked to ensure that students saw a direct
connection between their initiatives and resultant success. If students had only moderate
successes, attention was focused on how those successes were achieved, and what changes
or modifications could be made to increase their successes in the future. If students had no
successes or actually experienced declines in performance, scrutiny of these phenomena was
conducted and appropriate changes were discussed. Finally, using the information and
experience gleaned from these reflections, students and facilitators brainstormed in order to
modify or create new ways to approach upcoming academic challenges and needs by
creating another modified PASS, thus setting up the cycle to repeat itself.

Findings

Based on the numerical data, the success of the PACE program was strong in some areas and
marginal in others. One of the goals was to increase the amount of contact between PACE
participants and the learning center. Evidence for this is overwhelming: PACE students'
contact hours with the learning center increased by 128% between the Fall 1999 and Spring
2000 semesters.

The other major goal of PACE was to increase participant GPAs. The statistics show that the
average GPA for PACE students declined by .232 between the fall and spring semesters. In
comparison, the average GPA for all SAP students declined by slightly more (.292). The
decline for all of the students may be partially explained by the fact that all SAP students
were limited to taking 12 credits in the fall and most took 15 credits in the spring.
Additionally, when counting only the PACE students who attended at least three of the four
sessions, the decline in fall to spring GPA gets even smaller (.107). These data support the
hypothesis that the more sessions the PACE students attended, the better their academic
outcomes were. However, ultimately the GPA difference between SAP-PACE students and
SAP-non-PACE students was so small that it was irrelevant.

More promising is the finding that PACE students who began the spring semester with
below a 2.3 (n = 6), experienced an overall increase in GPA of .45 between the fall and
spring semesters. In comparison, the average GPA change for all SAP students who earned
a 2.3 or below during their fall semester (n=38) was a decline of .04. Although based on a
small sample, this substantial increase suggests that the PACE program may be particularly
effective for students from the lower academic echelons. According to this pilot, the PACE
program may have accounted for an increase in GPA of close to .5 over the course of one
semester.

Volume 5, Number 2, TLAR 17



.:»:

To varying degrees, students often dramatically changed their approaches to their
educational careers. Students who had been passive and non-participatory in their
college careers became increasingly proactive. Actively utilizing learning center
resources, seeking out information about their majors and career aspirations, and more
strategically approaching academic assignments became somewhat habitual.
Interestingly, it was often the students for whom these changes were most dramatic
who experienced the greatest increases in grade point average. In addition, it became
evident that the PACE model of repeatedly implementing the strategies that had proven
effective created a process whereby students continued to get better at using the
strategies, thus increasing their effectiveness.

Student Themes and Trends

The following themes and trends emerged from in-depth interviews with PACE students
subsequent to their participation in the program. Additional information was gleaned from
participant records, informal conversations, and general observations.

~ The PACE program was particularly effective in working with SAP students below a
2.3 GPA.

As referred to previously, it was the students who did especially poorly during the fall
semester who most benefitted from participation in the PACE program. Exact reasons
for this are unclear; however, one basic phenomenon appeared to be at work with many
of the students. Students reported being overwhelmed by their initial college
experiences and did not quite know how to react. Consequently, their fall academic
performances were sub-par. However, as these students returned after the winter break,
they were somewhat aware of what they did wrong and were prepared to change their
behavior. Thus, they were generally more receptive to the suggestions and strategies
that resulted from their PACE involvement.

~ Students with high levels of motivation and/or clearly identified goals tended to
increase their GPAs. Of the eight PACE participants who increased their GPA in the
spring, five were goal-driven and reported that they used these goals to sustain
motivation.

It became evident that students who knew what they wanted from college and life after
college were more focused and motivated. These students took the PACE activities
seriously and were diligent in their follow-up and follow-through. This trend became
evident early on in the PACE program. As a result, one of our strategies was to suggest
students meet with their academic advisors or a representative from career services in
order to crystallize their goals, and by extension, increase their motivation and
enthusiasm for doing well academically.

~ Making connections with learning center staff appeared to have not only a positive
effect on student motivation and performance but a transforming effect as well.
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~ Structured programs can increase the amount of contact between students and existing
academic support services.

PACE students
was gleaned from Although it appears to be obvious, the fact that the PACE program increased the

amount of contact between students and existing academic support services should be
stressed. As reflected in this program and others, it is clear that many students will not
continuously take the initiative to seek out assistance on their own. These students
require the push of a structured program in order to "encourage" them to seek
assistance. Along these lines, we have also found that it helps to make it as effortless
as possible for students to take advantage of services. Bringing representatives from
the various academic support services, as well as scheduling and appointment books,
to the students has been a successful method of getting students integrated into the
institution's web of support ser:vices.
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As noted previously, a majority of the PACE activities were done on an individual
basis. While this process was time intensive for the facilitators, it helped produce one
of the most valuable assets of the PACE program, its perceived relevancy. Students
knew what they were doing was specific to their own academic needs, and the
discussions they had with us would be specifically about them and their coursework.
Consequently, there was an interest and attention during the sessions which may not
have been there had the discussions and activities taken place in abstract and generic
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Perhaps the first question that was asked when designing the PACE program was
whether it should be voluntary or required. The potential pros and cons were obvious.
A mandatory program would reach more students, as well as those unlikely to
volunteer for anything (perhaps those most in need). On the other hand, requiring
students to obtain assistance may hinder their sense of responsibility and be
counterproductive as they move between the dependence and independence of late
adolescence and early adulthood. Ultimately, it was the nature of the program that led
us to make it voluntary. Because PACE is so individually based and requires a great
deal of autonomy, making it mandatory may have diluted its primary strengths. We
were attempting to teach students to strategically approach their academic careers and
to constantly reflect on the efficacy of the activities in which they were engaged. This
continuous reflection and behavior modification is difficult to facilitate in students who
choose to be there, and would be that much more difficult with students who were
forced into attendance.
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Condusion

The immediate results of participation in the PACE program are varied. While student use
of existing learning center services increased dramatically (+ 128%), overall grade point
average differences between PACE and non-PACE students were negligible (+.06).
However, for the students with lower fall semester GPAs (<2.3), differences were
pronounced (+.5).

Why the program was not particularly effective for those spring semester freshmen who had
higher fall GPAs (average = 3.2) compared to other program participants is not clear.
Perhaps it is a simple matter that these students, having performed at relatively high levels,
had little room for error or complacency. Any drop in effort or increase in rigor of
coursework would cause their GPAs to decline. Furthermore, they may have already
developed some strong academic habits during their fall semesters, thus not benefitting as
much from the PACE sessions as those who had not yet developed such habits.

The increased effectiveness of PACE for lower performing students may be explained by
several factors. Primarily, it appears that after a semester of adjustment to college life, these
students were emotionally and intellectually prepared to take their educational careers more
seriously. This development, in conjunction with the structure, support, and relevance of the
PACE program, may have been the particular combination necessary for significant changes
in their attitudes, habits, and eventual academic achievement. Essentially, it was the
combination of the student being ready to take advantage of resources and the program itself
that resulted in success. Here again, the fact that students chose to participate may be
relevant. Choosing to participate may have been evidence of the students' readiness to take
advantage of the available services.

Implications

This was a pilot study with a small number of participants; however, it has provided many
indications for future research in the field of academic enhancement and achievement
programs. It appears as if, given the readiness of the student, the practical implementation
of the resilience cycle can prove useful for college students. However, in order to draw more
definitive conclusions, the scope of students being served and studied must be significantly
increased. A larger study including high and low achieving college students would do much
to further elucidate possible effects of a structured program using the resilience cycle.
Furthermore, a longer range study which tracked the academic performance of students over
a longer period of time would allow for some conclusions as to the long term effectiveness
of the program.

The practical implications of this work are in accord with much of what we already know
about how students achieve academically. Though laid out in a novel way, the resilience
cycle reinforces what is considered good practice for educational achievement. By teaching
students to accurately assess, seek out effective resources, utilize the resources, evaluate
effectiveness, and continually modify strategies, we are presenting and teaching habits that,
if adopted, can be useful for a wide range of academic and non-academic endeavors. The
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ultimate goal would be for students to adopt the cycle and use it habitually when dealing
with challenges.

One caveat to implementing a PACE type program is in order for it to be done well, it will
be time and labor intensive. No matter how well administered, working with students
individually, devising and implementing personalized plans, assessing progress, and
modifying plans takes time. However, for students who, no matter how earnest and eager,
have not yet learned and practiced these habits, a personal guide through the process is
necessary .

Erik E. MoroIes, Ph.D., is the Director of the Rider University Learning Center at Rider University in
Lawrenceville, NJ.

Kendall A. Friedman, is the Director of Tutoring Services at Rider University in Lawrenceville, NJ.
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